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University of North Texas 

Program in Higher Education 

EDHE 6510 History and Philosophy of Higher Education (Online) 

Syllabus 

Fall 2018 

  
Instructor: Veronica Jones, Ph.D. 

Email: veronica.jones@unt.edu 

Office Location: Matthews Hall, 214E 

Office Phone: (940)369-8287 

In-Person Office Hours: Tuesdays and Wednesdays, 12-3 p.m.; by appointment preferred 

Online Office Hours: Wednesdays 5-6 p.m. https://unt.zoom.us/j/3195992323  

Zoom ID: 319-599-2323 

*By appointment preferred; most questions can be addressed via e-mail  

 

*This syllabus is current as of August 2018 as a working document. I reserve the right to change this 

syllabus at any time. You will be able to access updated versions on the Canvas website.  

________________________________________________________________________ 

DESCRIPTION OF THE COURSE 

 

Prerequisites: None       Credit Hours: 3 

 

This course will examine key influences and the historical and philosophical development of 

higher education from colonial to contemporary periods including the histories of 

underrepresented individuals and institutions. The course concludes with an exploration of 

current social, political, and economic challenges in higher education and current public debates 

about different aspects of higher education. 

 

OBJECTIVES OF THE COURSE 

 

1. Articulate how past events and issues shaped and connect with contemporary issues in 

American higher education 

2. Identify the historical and current catalysts for future directions in higher education 

in the United States. 

3. Critically discuss ongoing debates about higher education such as the purpose 

and value of higher education and who should pay for postsecondary education 

4. Describe and analyze access and equity issues facing higher education 

5. Demonstrate understanding of APA guidelines 

6. Develop skills in scholarly writing and library research 

 

 

 

 

https://unt.zoom.us/j/3195992323
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REQUIRED TEXT  

 

Thelin, J. (2011). A history of American higher education (2nd ed.). Baltimore, MD: The Johns  

Hopkins University Press. 

 

ADDITIONAL RESOURCES 

 

 APA manual, 6th edition 

 Readings available on Canvas under some modules 

 Readings via online course reserve: http://library.unt.edu 

o Click “Course Reserves” on the right side of the page. 

o Enter “EDHE 6510”. 

o Select “Jones, Veronica” 

o Password for book chapter readings: 6510F18VJ 

 The Chronicle of Higher Education (free access through the UNT Library) 

 Online archive of primary and secondary readings on higher education, which is a 

supplement to The History of Higher Education, 3rd ed., published by the Association for 

the Study of Higher Education (ASHE): http://www.pearsoncustom.com/mi/msu_ashe/ 

 

HOW THIS ONLINE COURSE IS ORGANIZED 

 

Although a specific class day is not assigned for the course, all readings and assignments should be 

completed by Fridays at 10 pm of each week. 

 

The course is organized into twelve modules. These modules should be reviewed and completed in order. 

Assignments and activities are numbered sequentially, identified within each module, and located in 

folders identified in the left-hand navigation panel on Canvas. 

 

This course has a great deal of reading each week. Students are encouraged to make every effort to 

manage their time wisely, even working ahead of schedule on readings and assignment if needed. 

 

COMMUNICATIONS 

 

Announcements 

New information, reminders, and updates will be posted in the “Announcements” section of 

Canvas. Students should check weekly for new announcements. 

 

Communication with the Instructor 

To contact the instructor, please use the Canvas email function or utilize my UNT email. I normally 

respond within 24 hours. Students should expect feedback on most assignments within 6-7 days after the 

due date. Grades will be posted through Canvas. Feedback on major assignments, e.g. final paper, can be 

found on the actual paper which I will send through email. 

 

CLASS NORMS:  

 

1. This online course entails a high level of interaction between students, the instructor, and your 

classmates, which is necessary for your success in the class and will occur in the “Discussion 

Board” of Canvas. I strive to create a supportive learning environment that nurtures individual 

and group differences and encourages engaged, honest conversations.  It is my intent that 

everyone feels comfortable to share and explore ideas.  In the course of class discussions, I 

http://www.pearsoncustom.com/mi/msu_ashe/
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welcome disagreements in the spirit of critical thinking and challenging ideas, but please 

remember to be respectful of other points of view, whether you agree with them or not.  In this 

class, derogatory comments based on race, ethnicity, class, gender, sexual orientation etc. will not 

be tolerated. Please be aware of your social positionality, and utilize reflection of self and others 

to gain a deeper understanding of course topics.   

 

2. If you look through the class schedule you will see that you will be required to do reading 

BEFORE participating in the discussions online. The readings are for your benefit and will 

ultimately make you successful in your assignments and provide insightful feedback to your 

classmates’ posts, therefore, you need to read. While you are encouraged to utilize your 

professional expertise and experience, all discussion should be grounded in the readings.  

 

 

COURSE ASSIGNMENTS AND EVALUATION 

                                   

ASSIGNMENT      POINTS 

 

Module Assignments      200 

a. APA Quiz      50 

b. Essays, IRA’S, & Group Discussions   150 

(15 points each x 10 activities) 

You Choose Assignment     100 

Discussion Paper      200 

a. 1-page topic overview    40 

b. Outline of paper     60 

c. Final paper      100 

--------------------------------------------------------------------------------- 

  TOTAL 500 points    

 

Grade Scale (for Course Grade): 

A = 450– 500 

B = 400 – 449 

C = 350 – 399 

F = <399 

     

Module Assignments 

Each class module includes individual assignments or group online discussions. These activities 

are designed to assess the student’s understanding of the course topic and the ability to apply 

course concepts. While this course does not have a set meeting time, all assignments will be 

due on Friday by 10 pm. Please refer to the course schedule for specific due dates. 

 

Group Assignments: Online Discussions 

There are a total of 6 online group discussions: Modules 2, 3, 6, 10, and 12. Each student will 

be assigned to one of the following small groups for course discussion: Howard, Tuskegee, Xavier. 

Questions to be addressed by the group are located within the module. It is suggested students set aside 1-

1.5 hours to complete online group discussions. 

 

Participation in online group discussions will be evaluated on the following criteria: 

 Ability to create clear and detailed answers to prompts 

 Quality of responses to peer-published posts 

 Ability to connect to current research such as other journal articles, books, current news articles. 
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 Level of consideration for others 

 See grading rubric on p. 13 for more details 

 

Individual Assignments 

 

APA Quiz 

The field of Higher Education utilizes APA formatting for all major research projects and papers. This 

assignment is designed to help students become familiar with rules for common citations and references. 

The quiz must be completed with a minimum of 80% accuracy before moving on to the next module. 

There is no limit to how many times the quiz is resubmitted. 

 

Expository Essay  

The expository essay in Module 4 is designed to help students practice their writing skills by creating 

arguments in a clear and concise manner. Specifically, after completing the week’s readings from 

Washington and DuBois, students will evaluate whom they disagree with most. Then, students will 

individually complete an expository essay in support of that individual. The essay should be 2-3 pages in 

length for master’s students or 4-5 pages in length for doctoral students. Submit the final essay through 

Canvas on the assigned date. 

 

Insights, Reflections, Analysis  

IRAs are designed to help students gain new understanding about the readings through basic research of 

materials that amplify the week’s course topic, and finding connections to personal experiences. The 

assignments should be completed independently and submitted to Canvas on the assigned date. Inclusion 

of APA citations and references are required. The IRAs should be 2-3 pages in length for master’s 

students or 4-5 pages in length for doctoral students. There are a total of three IRA’s. See the course 

schedule for specific deadlines. 

 

You Choose Assignment 

Length: 5-7 pages 

Adapted from the work of Dr. Mary Beth Gassman, Penn State 

 

Choose 1 of the 2 assignment options below. Select an event that occurred between 1940 and 

1965, such as the GI Bill of 1944, the birth of community colleges, or McCarthyism and higher 

education, for the focus of the assignment. 

 

Papers should be double-spaced, and utilize a minimum of five scholarly sources. Sources such 

as newspaper articles, archival photographs, etc. may be incorporated but will not count as a 

scholarly source. Utilize 1” margins and 12-point Times New Roman font. See Grading Rubric 

on pg. 14. 

 

Point of View Essay - History is an interpretation that can vary depending on whose point of view 

it is told from. Write a paper from the point of view of someone that is significant to higher 

education between 1940 and 1965. The name of the character can be fictitious, but their 

experiences must be grounded in research. 

 

Oral History – Personal stories often help parts of history come to life. Identify an individual who 

was involved higher education between 1940 and 1965 such as a former administrator or college 

student. Research the topic ahead of time and prepare a list of questions prior to the interview. 

Include a minimum of five secondary resources to support the information acquired from the 

interview. Do not turn in a transcript of the interview – synthesize the information and create an 
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essay. Describe the impact of the event on the individual’s life. Highlight how the individual’s 

responses further emphasize or contradict the research. 

 

Historical Significance to Current/Future Directions 

Length: 10-12 pages 

 

Select an event, a person, a movement, or a social or economic change and trace the impact/ influence it 

had on the development of higher education. In the first half of your paper, you will summarize why that 

event or person was significant to the evolution of higher education.  Secondly, you will connect this 

history to a current contemporary issue, highlighting a related event that has occurred in the last five 

years.  Your contemporary issue may come from news publications such as Diverse Issues in Higher 

Education, Chronicle of Higher Education, and Inside Higher Ed.  Discuss how/why the original 

event/person had an effect on the current issue. Finally, through scanning of the external and internal 

environments and with an analysis of historical trends, discuss possible future changes in higher 

education for the 21st Century. Support your predictions with documentation from the literature. Use 

peer-reviewed and scholarly literature to back up your arguments. The rubric used for grading final papers 

can be found on page 14. 

 

The paper should follow APA style (6th Ed.) and include references. The cover page, references, and/or 

appendixes do not count towards the overall page length. 

 

The final paper will be written in stages in order to receive feedback throughout the process. 

 

1. One-Page Overview (40 points): a one-page, single-spaced description of the paper 

topic explaining its relevance to higher education as a whole. 

 

Grading Criteria for One-Page Overview 

 Topic & Development of Idea (25 points): Topic is about an event/person/movement in 

higher ed. history; Impact/influence on a current issue in higher education is explained. 

 Sources and References (10 points): Minimum of two scholarly sources included in one-

page overview; Formatted according to APA guidelines 

 Format (5 points): Paper is one-page, single-spaced. Utilizes 12-point font and 1” 

margins. 

 

2. Outline of Paper (60 points): Create an outline of the final paper. Include an introduction, thesis, 

and explanation of events with dates and supporting evidence. 

 

Grading Criteria for Outline of Paper 

 Topic & Development of Idea (35 points): Topic is about an event/person/ movement in 

higher ed. history; Core theme/thesis is adequate and appropriate along with coherent, 

coordinated, supported points to be addressed. Impact/ influence on a current issue in 

higher education is fully explained. 

 Sources and References (15 points): Appropriate source material, such as scholarly books 

and peer-reviewed journals, used to support ideas. All are cited and referenced according 

to APA guidelines. Minimum of four scholarly sources for master’s students, and six 

scholarly sources for doctoral students, included in outline. 

 Format and Writing Skills (10 points): Grammar, spelling, and syntax are appropriate for 

outline. Assignment is a minimum of two-pages, double-spaced. 

Utilizes12-point font and 1” margins. 
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3. Final Paper (100 points): Paper should be formatted according to APA guidelines (12-point font, 

1” margins, etc.). Final submission must include a cover page, running header, page numbers, and 

full APA citations and references. A minimum of eight sources required for master’s students; ten 

sources required for doctoral students. Submit final paper via Canvas. See grading rubric on p. 14 

of the syllabus. As part of this assignment, doctoral students will also create an annotated 

bibliography.  Details will be given at a later date.  

 

Turning in Assignments: All written assignments must be submitted both through Canvas and by 

email on the due date.  A copy will be returned to you with the assigned points. The electronic copy on 

Canvas will be submitted through Turnitin.com for verification of originality. An originality score of 

more than 15% will result in a rewrite. For all emailed assignments, please name your individual 

assignments with your last name: “Last Name_assignment” before the file extension. For example, if your 

last name is Jones and you are turning in the final paper, please name the file for your assignment 

“Jones_finalpaper.” This will help me keep track of individual students’ assignments instead of receiving 

a large group of assignments with the same file name. 

 

Make-up Work/ Late Assignments: Assignments must be turned in on the due date.  Assignments 

turned in within one day of the due date will result in a 10% reduction to the assignment grade; 

assignments turned in within two days of the due date will result in a 40% reduction to the assignment 

grade. Assignments will not be accepted (0 points awarded) more than two days following due date. No 

extra credit assignments are available in the course, so please contact me in advance if you anticipate a 

problem. There are no exceptions to these assignment deductions, so please plan in advance to have your 

assignments turned in on time. 

 

Writing Style: All written work for this course and all graduate courses must be original work and 

conform to the American Psychological Association Style Manual (2010), 6th Edition. All papers must be 

typed and double-spaced with 1-inch margins on all sides, Times New Roman in size 12 font. The page 

number count for papers does not include the cover page or the reference list and points will be deducted 

for pages under the required number. Please make sure you work is properly formatted and proofread 

before submitting assignments.  In addition to being clear, concise, and organized, written work should be 

reflective, analytical, and incorporate literature and research from the course as well as outside readings to 

support discussion and arguments.  I am available to discuss your writing if you have any concerns, so 

please schedule appropriate time before assignments are due.  

____________________________________________________________________________ 

COLLEGE OF EDUCATION ADA NON-DISCRIMINATION POLICY 

 

The University of North Texas College of Education does not discriminate on the basis of  

disability in the recruitment and admission of students, the recruitment and employment of  

faculty and staff and the operation of any of its programs and activities as specified by federal  

laws and regulations.  The designated representative for the Department of Counseling,  

Development and Higher Education is Dr. Jan Holden. Copies of the College of Education ADA  

Compliance document are available in the Dean’s Office, 214 Matthews Hall. 

 

The student has the responsibility of informing the course instructor of any disabling condition  

that will require modifications to avoid discrimination.  The University of North Texas provides  

academic adjustments and auxiliary aids to individuals with disabilities, as defined under the law, who are 

otherwise qualified to meet the institution’s academic and employment 

requirements. For assistance call (940) 565-2456.   TDD access is available through Relay  

Texas: 1-800-735-2989. 
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Succeed at UNT: 

 

· Show Up 

· Find Support 

· Take Control 

· Be Prepared 

· Get Involved 

· Be Persistent 

 

 

Academic Integrity and Academic Dishonesty 

 

Academic Integrity is defined in the UNT Policy on Student Standards for Academic Integrity.  Academic 

Dishonesty includes cheating, plagiarism, forgery, fabrication, facilitating academic dishonesty, and 

sabotage. Any suspected case of Academic Dishonesty will be handled in accordance with University 

policy and procedures. Possible academic penalties range from a verbal or written admonition to a grade 

of “F” in the course.  Further sanctions may apply to incidents involving major violations.  The policy and 

procedures are available at: http://vpaa.unt.edu/academic-integrity.htm. 

 

Acceptable Student Behavior 

 

Student behavior that interferes with an instructor’s ability to conduct a class or other students' 

opportunity to learn is unacceptable and disruptive and will not be tolerated in any instructional forum at 

UNT. Students engaging in unacceptable behavior will be directed to leave the classroom and the 

instructor may refer the student to the Dean of Students to consider whether the student's conduct violated 

the Code of Student Conduct.  The university's expectations for student conduct apply to all instructional 

forums, including university and electronic classroom, labs, discussion groups, field trips, etc.  The Code 

of Student Conduct can be found at www.deanofstudents.unt.edu  

 

Disability Accommodation 

 

The University of North Texas makes reasonable academic accommodation for students with disabilities. 

Students seeking accommodation must first register with the Office of Disability Accommodation (ODA) 

to verify their eligibility. If a disability is verified, the ODA will provide you with an accommodation 

letter to be delivered to faculty to begin a private discussion regarding your specific needs in a course. 

You may request accommodations at any time, however, ODA notices of accommodation should be 

provided as early as possible in the semester to avoid any delay in implementation. Note that students 

must obtain a new letter of accommodation for every semester and must meet with each faculty member 

prior to implementation in each class. Students are strongly encouraged to deliver letters of 

accommodation during faculty office hours or by appointment. Faculty members have the authority to ask 

students to discuss such letters during their designated office hours to protect the privacy of the 

student.  For additional information see the Office of Disability Accommodation website at 

http://www.unt.edu/oda. You may also contact them by phone at 940.565.4323. 

 

EagleConnect 

 

All UNT students should activate and regularly check their EagleConnect (e-mail) account. EagleConnect 

is used for official communication from the University to students. Many important announcements for 

the University and College are sent to students via EagleConnect. For information about EagleConnect, 

including how to activate an account and how to have EagleConnect forwarded to another e-mail address, 

http://vpaa.unt.edu/academic-integrity.htm
http://www.deanofstudents.unt.edu/
https://webmail.unt.edu/OWA/redir.aspx?C=YUGO8pbq1EOOALhrfxCQqwybdgkkl88IAc8VFxSJdhTz5mYzMQ-8uOZ0tdH1iTZ3RxgThOO2UN4.&URL=http%3a%2f%2fwww.unt.edu%2foda
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visit https://eagleconnect.unt.edu.  This is the main electronic contact for all course-related information 

and/or material. 

 

Emergency Notifications and Procedures 

 

UNT uses a system called Eagle Alert to quickly notify students with critical information in the event of 

an emergency (i.e., severe weather, campus closing, and health and public safety emergencies like 

chemical spills, fires, or violence). In the event of a university closure, please refer to Blackboard for 

contingency plans for covering course materials. 

 

Observation of Religious Holy Days 

 

If you plan to observe a religious holy day that coincides with a class day, please notify your instructor as 

soon as possible. 

Retention of Student Records 

 

Student records pertaining to this course are maintained in a secure location by the instructor of record. 

All records such as exams, answer sheets (with keys), and written papers submitted during the duration of 

the course are kept for at least one calendar year after course completion. Course work completed via the 

Blackboard online system, including grading information and comments, is also stored in a safe electronic 

environment for one year. Students have the right to view their individual record; however, information 

about students’ records will not be divulged to other individuals without proper written consent. Students 

are encouraged to review the Public Information Policy and the Family Educational Rights and Privacy 

Act (FERPA) laws and the University’s policy. 

 

Sexual Discrimination, Harassment, & Assault 

                                                                                          

UNT is committed to providing an environment free of all forms of discrimination and sexual harassment, 

including sexual assault, domestic violence, dating violence, and stalking. If you (or someone you know) 

has experienced or experiences any of these acts of aggression, please know that you are not alone. The 

federal Title IX law makes it clear that violence and harassment based on sex and gender are Civil Rights 

offenses. UNT has staff members trained to support you in navigating campus life, accessing health and 

counseling services, providing academic and housing accommodations, helping with legal protective 

orders, and more.  

  

UNT’s Dean of Students’ website offers a range of on-campus and off-campus resources to help support 

survivors, depending on their unique needs: http://deanofstudents.unt.edu/resources_0.  Renee LeClaire 

McNamara is UNT’s Student Advocate and she can be reached through e-mail at 

SurvivorAdvocate@unt.edu or by calling the Dean of Students’ office at 940-565-2648.  You are not 

alone.  We are here to help. 

 

Student Perceptions of Teaching (SPOT) 

 

Student feedback is important and an essential part of participation in this course. The student evaluation 

of instruction is a requirement for all organized classes at UNT. The survey will be made available during 

weeks 13 and 14 of the long semesters to provide students with an opportunity to evaluate how this 

course is taught. Students will receive an email from "UNT SPOT Course Evaluations via IASystem 

Notification" (no-reply@iasystem.org) with the survey link. Students should look for the email in their 

UNT email inbox. Simply click on the link and complete the survey. Once students complete the survey 

they will receive a confirmation email that the survey has been submitted. For additional information, 

please visit the spot website at www.spot.unt.edu or email spot@unt.edu. 

https://eagleconnect.unt.edu/
http://deanofstudents.unt.edu/resources_0
http://SurvivorAdvocate@unt.edu
mailto:no-reply@iasystem.org
http://www.spot.unt.edu/
mailto:spot@unt.edu
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CLASS SCHEDULE 

Date                                       Course Topic   

 

Readings should be completed prior to completing module assignments. 

Assignment Due 

 

(by Fri, 10 pm) 

August 31 Module 1: Course Overview 

 

 Independently review the syllabus 

 Online orientation (recommended, not required) @ 5 pm 

Log on at: https://unt.zoom.us/j/3195992323  

 Personal meeting ID: 319-599-2323 

 

 

- APA quiz due 

September 4 

September 7 Module 2: Colonial Colleges 

 

 Thelin Introduction and Chapter 1, “Colleges in the colonial 

era” 

 Wright, B. (1988). “For the children of the infidels”?: 

American Indian education in the colonial colleges. American 

Indian Culture and Research Journal, 12(3), 1-14.  

 

*Discussions have 2 parts: 1) Answer discussion questions by 

Friday at 10 pm 2) respond to peers by the following Tuesday at 10 

pm 

 

 

- Individual Intro 

- Group Disc #1* 

September 14 

 

 

 

Module 3: Early American Higher Education 

 

 Thelin Chapter 2, “Creating the ‘American way’ in higher 

education college building, 1785 to 1860” 

 Yale Report of 1828 (Retrieved at http://www-

personal.umich.edu/~rneuman/paradox/yalereport1828.pdf)  

 

  

Group Disc #2 

September 21 

 

 

 

Module 4: Inequity, Segregation, & Expansion in Higher Education 

 

 Wilder, C. S. (2014). Ebony and ivy: Enslaved people on 

Campus. In Wilder, C. S., Ebony and ivy: Race, slavery, and 

the troubled history of America's universities (pp. 113-146). 

Bloomsbury Publishing USA.   

 Washington - Industrial Education for the Negro 

(http://teachingamericanhistory.org/library/document/industrial

-education-for-the-negro/)  

 DuBois - The Talented Tenth 

(http://teachingamericanhistory.org/library/document/the-

talented-tenth/)  

   

 

September 28 

 

 

Module 5: Inequity, Segregation, & Expansion in Higher Education 

(continued) 

 

 Giles, M. S. (2006). Howard Thurman: The Making of a 

Morehouse Man, 1919-1923. Educational Foundations, 20, 

105-122. 

 

Expository Essay 

https://unt.zoom.us/j/3195992323
http://www-personal.umich.edu/~rneuman/paradox/yalereport1828.pdf
http://www-personal.umich.edu/~rneuman/paradox/yalereport1828.pdf
http://teachingamericanhistory.org/library/document/industrial-education-for-the-negro/
http://teachingamericanhistory.org/library/document/industrial-education-for-the-negro/
http://teachingamericanhistory.org/library/document/the-talented-tenth/
http://teachingamericanhistory.org/library/document/the-talented-tenth/
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 Thelin Chapter 3, “Diversity and adversity: Resilience in 

American higher education, 1860 to 1890” and Chapter 4, 

“Captains of industry and erudition: University-builders, 1880 

to 1910”  

 

October 5 

 

 

Module 6: Women and American Higher Education 

 

 Thelin Chapter 5, “Alma mater: America goes to college, 1890-

1920” 

 Gordon, L. D. (1997). From seminary to university: An 

overview of women’s higher education, 1870-1920. In Gordon, 

L. D., Gender and higher education in the progressive era, (p. 

473-498). Yale University Press.  

 Palmieri, P. A. (2007). From Republican Motherhood to Race 

Suicide: Arguments on the Higher Education. The history of 

higher education, 173-182. 

 Eisenmann, L. (2002). Educating the female citizen in a post-

war world: Competing ideologies for American women, 1945-

1965. Educational Review, 54(2), 133-141. 

 

 

Group Disc #3 

October 12 

 

 

Module 7: Higher Education Expansion 

 

 Gasman, M. (1999). Scylla and Charybdis: Navigating the 

Waters of Academic Freedom at Fisk University during Charles 

S. Johnson's Administration (1946-1956). American 

Educational Research Journal, 36(4), 739-758. 

 Hutcheson, P. A. (1987). McCarthyism and the professoriate: 

A historiographic nightmare?. In Goodchild, L. F., & Wechsler, 

H.S. (Eds.), ASHE reader on the history of higher education 

(610-627). Needham Heights, MA: Ginn Press. 

 Allen, R. B. (1949). Communists should not teach in American 

colleges. Educational Forum, 13(4). Retrieved 

from  http://www.writing.upenn.edu/~afilreis/50s/raymond-

allen.html  

 O'Toole, J. (1994). Tenure: A conscientious 

objection. Change, 26(3), 79-87. 

  

 

-Group Disc #4, 

-1 pg. overview 

October 19 

 

 

Module 8: Institutional Challenge, Access, and Social Change 

 

 Thelin, Chapter 6 “Success and excess: Expansion and reforms 

in higher education, 1920 to 1945” and Chapter 7 “Guilt by 

association: Higher education’s ‘Golden Age,’ 1945 to 1970” 

 Clark, D. A. (1998). ‘The two Joes meet – Joe College, Joe 

Veteran:’ The G.I. Bill, college education, and postwar 

American culture. History of Education Quarterly, 38 (2), 165-

189.  

 

 

 

 

 

October 26 Module 8: Institutional Challenge, Access, and Social Change 

(continued) 

 

 

You Choose 

Assignment 

http://www.writing.upenn.edu/~afilreis/50s/raymond-allen.html
http://www.writing.upenn.edu/~afilreis/50s/raymond-allen.html
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 Hutcheson, P. A. (1999). Reconsidering the community 

college. History of Education Quarterly, 39(3), 307-320. 

 Delmont, M. (2014). Working toward a working-class college: 

the long campaign to build a community college in 

Philadelphia. History of Education Quarterly, 54(4), 429-464. 

 Brint, S., & Karabel, J. (1991). Institutional origins and 

transformations: The case of American community colleges. In 

P. J. DiMaggio and W. W. Powell (Eds.), The new 

institutionalism in organizational analysis (pp. 337-360). 

Chicago: University of Chicago Press. 

 

November 2 

 

 

Module 9: Free Speech, Activism, & Campus Unrest 

 

 Film: Berkeley in the sixties, (California Newsreel, 1990) (link 

on Canvas) 

 Bardach, E., Citrin, J., Eisenbach, E., Elkins, D., Ferguson, S., 

Jervis, R., … Sniderman, P. (1964, December 13). Berkeley 

Free Speech Controversy. Retrieved from http://www.fsm-

a.org/stacks/GradStudentReport.html 

 Astin, A. W., Astin, H. S., Bayer, A. E., & Bisconti, A. S. 

(1987). Overview of the unrest era. In Goodchild, L. F., & 

Wechsler, H.S. (Eds.), ASHE reader on the history of higher 

education (724-738). Needham Heights, MA: Ginn Press.  

 O'Brien, J. P. (1971). The development of the new left. The 

ANNALS of the American Academy of Political and Social 

Science, 395(1), 15-25. 

    

 

- Outline for final 

paper; 

-Watch film 

online 

-IRA #1 

November 9 Module 10: Social Justice & Underrepresented Students in Higher 

Education 

 

 Allen, W. R. & Jewell, J. O. (2002). A backward glance 

forward: Past, present and future perspectives on historically 

Black colleges and universities. The Review of Higher 

Education, 25(3), 241-261.  

 Gasman, M. (2007). The origins of the United Negro College 

Fund as the cornerstone of private Black colleges. The Journal 

of Blacks in Higher Education, (56), 86-89.  

 MacDonald, V. M., Botti, J., & Clark, L. H. (2007). From 

visibility to autonomy: Latinos and higher education in the US, 

1965–2005. Harvard Educational Review, 77(4), 474-504.                   

 American Indian Higher Education Consortium, (1999, 

February). AIHEC Tribal Colleges: An introduction. Retrieved 

from http://www.aihec.org/who-we-serve/docs/TCU_intro.pdf  

 

Group Disc #5 

November 16 

 

 

Module 11: Universities in the Postwar Era 

 

 Brint, Steven. (2002). The rise of the “practical arts.” In Steven 

Brint (Ed.), The future of the city of intellect: The 

changing American university (pp. 231-259). (library e-book) 

 

Schedule 1-on-1 

appointment with 

instructor to 

discuss final 

paper 

http://www.fsm-a.org/stacks/GradStudentReport.html
http://www.fsm-a.org/stacks/GradStudentReport.html
http://www.aihec.org/who-we-serve/docs/TCU_intro.pdf
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 Kerr, C. (2001). The idea of a multiversity. In Kerr, Clark, The 

uses of the university, (5th ed) (pp. 1-34). Cambridge, MA: 

Harvard University Press.  

 Geiger, R. (2004). The development of universities in the 

postwar era. In Gieger, R., Research and relevant knowledge: 

American research universities since World War II (pp. 62-91). 

Routledge.  

 

 

IRA #2 

November 23 

 

 

Thanksgiving Holiday 

 

Reading week/ work on final paper 

 

 

 

November 30 

 

 

Module 12: Access, De-funding, and Dissent 

 

 Kimball, B. A., & Johnson, B. A. (2012). The beginning of 

“free money” ideology in American universities: Charles W. 

Eliot at Harvard, 1869-1909. History of Education 

Quarterly, 52(2), 222-250. 
 MacDonald V. M., & Hoffman, B. P. (2002). “Compromising 

la causa?”: The Ford Foundation and Chicano intellectual 

nationalism in the creation of Chicano history, 1963-

1977. History of Education Quarterly, 52(2), 251-281. 

 Cook, W. B. (1997). Fund raising and the college presidency in 

an era of uncertainty: From 1975 to the present. The Journal of 

Higher Education, 68(1), 53-86. 

 

 Thelin Chapter 8, “Coming of age in American: Higher 

education as a troubled giant, 1970 to 2000” p. 317-350 

(recommended) 

 

 

IRA #3 

December 7 Final Paper due by 10 p.m. on December 7 

 

- Group Disc #6 

-Final Paper 

 

 

Portions of this syllabus adapted from Tran-Parsons, U. (2017, Fall) and Taylor, B. (2018, Spring) EDHE 

6510 History & Philosophy of Higher Education in Higher Education, University of North Texas, Denton, 

TX. 
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Rubric for Evaluating Discussion Board Postings & Participation 

(Includes IRA’s and Expository Essays) (15 points total) 

 
 Unsatisfactory 

(1 point) 

Satisfactory 

(2 points) 

Excellent 

(3 points) 

Engagement 

(Use for discussion 

postings only) 

Student is not fully 

engaged in discussion 

and/or analysis of 

assigned course 

readings 

Student is generally 

engaged in discussion 

and/or analysis of assigned 

course readings 

Student is always engaged in 

discussion and/or analysis of 

assigned course readings 

Key Ideas 

(IRAs & Essays 

only) 

Key ideas are unclear, 

underdeveloped or 

difficult to grasp 

A limited number of key 

ideas are developed 

Key ideas are clear and well 

developed 

Grounded in 

course readings 

 

Content is not grounded 

in course readings 

Content is generally, but 

not always grounded in 

course readings 

Content is primarily grounded 

in course readings 

Building on 

prior knowledge 

& experience 

 

Student does not build 

upon prior knowledge 

& experience in 

critiquing & 

discussing course 

readings & other 

assignments 

Student generally builds 

upon prior knowledge & 

experience in critiquing & 

discussing course readings 

& other assignments 

Student always builds upon 

prior knowledge & experience 

in critiquing & discussing 

course readings & other 

assignments. Student 

demonstrates ability to 

identify & discuss potential 

implications of course 

readings & other assignments 

for policy, practice, and/or 

future research. 

Implications 

for higher 

education 

research & 

practice 

 

Student does not 

demonstrate 

awareness of 

implications of course 

readings & other 

assignments for higher 

education research & 

practice. 

Student generally 

demonstrates awareness of 

implications of course 

readings & other 

assignments for higher 

education research & 

practice outcomes. 

Student demonstrates 

exceptional insight into the 

potential implications 

of course readings & other 

assignments for higher 

education research & practice 

Citations & 

References 

 

Does not include 

additional scholarly 

sources within the post. 

Reference & citation 

errors detract 

significantly from paper. 

A minimum of 2 additional 

scholarly sources is 

utilized within the post. 

One to two references or 

citations missing or 

incorrectly written. 

A minimum of 3 additional 

scholarly sources is utilized 

within the post. All references 

& citations are correctly 

written & present. 

 
 

 

*Rubric adapted from M.B. King and L. Havlik, UW Madison, Instructional Leadership and School 
Improvement and U. Tran-Parsons, UNT Program of Higher Education 
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Rubric for Evaluating “You Choose” and Final Paper (100 points) 

 
*Basic structure provided by the Psychology Department at San Jose State University and adapted for this course. 

 
 Needs work ( 6 points) Developed (8 points) Exemplary (10 points) 

Introduction 

 

Does not adequately 

convey topic. Does not 

describe subtopics to be 

reviewed. Lacks adequate 

thesis statement. 

Conveys topic and key 

questions. Clearly delineates 

subtopics to be reviewed. 

General thesis statement. 

Conveys topic, key 

questions, and terms. Clearly 

delineates subtopics to be 

reviewed. Specific thesis 

statement. 

Relevance 

to course      

Topic is not relevant to 

course and does not 

address a significant 

event/person/movement in 

higher ed. history 

Paper is about an 

event/person/movement in 

higher ed. history, but lacks 

clarity on its impact on higher 

education for the 21st century. 

Paper is about an event/ 

person/movement in higher ed. 

history and traces the impact/ 

influence it had on the 

development of higher ed. for 

the 21st century. 

Conclusion 

 

Does not summarize 

evidence with respect to 

thesis statement. Does not 

discuss the impact of the 

researched topic. 

Strong review of key 

conclusions. Strong 

integration with thesis 

statement. Discusses impact of 

researched topic. 

Strong review of key 

conclusions. Strong 

integration with thesis 

statement, insightful 

discussion of impact of the 

researched material on topic. 

 Needs work (8 points)  Developed (10 points) Exemplary (12 points) 

Focus & 

Sequencing 

 

Little evidence. Material is 

logically organized into 

topic, subtopics, or related to 

topic. Many transitions 

unclear or nonexistent. 

Most material clearly related 

to subtopic, main topic. 

Material 

may not be organized within 

subtopics. Attempts to provide 

variety of transitions. 

All material clearly related to 

subtopic, main topic. Strong 

organizations and integration of 

material within subtopics. 

Strong transitions linking 

subtopics with main topic. 

Support No to few research 

literature mentioned. 

Sources are not scholarly or 

are insignificant. 

Sources well selected to 

support thesis with some 

research in support of thesis 

Strong peer reviewed 

research based support for 

thesis. 

Writing 

Style 

Difficult to read with 

numerous grammatical 

mistakes; Does not meet 

page minimum. Word 

choice is choppy or 

awkward. 

Few grammatical mistakes, 

generally written well, but 

some sections lack clarity. 

Meets page minimum. 

Scholarly writing with 

minimal passages that are 

unclear or awkward. 

No grammatical mistakes; 

easy to read and follow line 

of thought. Meets page 

minimum. Scholarly writing. 

Easy to follow. 

Relevance to 

Course 

Topic is not relevant to 

course and does not 

address a significant 

event/person/movement in 

higher ed. history 

Paper is about an event/ 

person/movement in higher 

ed. history, but lacks clarity on 

its impact on higher education 

for the 21st century. 

Paper is about an event/ 

person/movement in higher ed. 

history and traces the impact/ 

influence it had on the 

development of higher ed. for 

the 21st century. 

Citations & 

References 

Reference and citation 

errors detract significantly 

from paper. 

References somewhat comply 

with APA standards. One to 

two references or citations 

missing or incorrectly written 

All references and citations 

are correctly written and 

present. 

APA Style 

 

Does not comply with APA 

basics re: margins, font, 

headings, etc. 

Somewhat complies with APA 

basics re: margins, font, 

headings, etc. 

Complies with all required 

APA general formatting 

 


